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Why This Matters — A Personal and Professional

jJourney

Today you will leave with:

A shared definition of EBSA

uWe need SOlld’ eV|dence- * A framework for identification
informed ways of thinking |~ csefermeren s
_ about thIS problem_ and A free digital tool — the RTSK
practical tools that e
. . . uldance 1or wnen progress
translate that thinking into ctale
action.”

Two worked case studies




What is Emotion Based
School Avoidance?

Definition - key features - the stress-support equation



What are Emotion Based Schoo Attendonce Problems?

1 2 3
High level of Chrohic Not truarting
bt i Absenteeiom Parents are aware
of dbsences

aHencling school

'school refusa occurs wheh stress exceeds support, when risks are greater thon resiience and when pull
Factors that promote school nonrattendance overcome the ‘push’ Factors that encouroge attendance"
(Tharrbirajoh et dl, 2008, p. 33),
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Looking for the Pattern — Not Just the Absence Data  sections dentifying essa

We are not just looking at the attendance data. We are looking for a pattern across domains —
one that tells us why this young person, in this context, is struggling to attend.

Increasing absences Present but not engaged
Often escalating term-by-term, possibly following a Frequent visits to sick bay, the front office, or the
specific incident or transition point. school counsellor during school time.

The Sunday deterioration Visible distress
Fine on weekends, but anxiety and distress Meltdowns, physical symptoms, shutdown, or
escalate as the school week approaches. emotional dysregulation on school mornings —

often followed by relief when the decision is made
not to attend.
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Case Formulation

What it is - why it matters - the KiTeS framework




From Description to Explanation — What Is a Case

Section 4: Formulation

Formulation? Basics

Assessment / Description — WHAT Case Formulation — WHY
"Marcus has had 42 days absence this term. "Marcus's avoidance is maintained by
He presents with anxiety symptoms and is social evaluation anxiety, amplified by
behind in Mathematics." — sensory sensitivity to the playground,

and reinforced by shame about missing
assessment tasks and being behind with
school work."

A case formulation is a working theory about why this is happening for this young person in this
context. It is not a final answer — it is a hypothesis that shapes action.




The KiTeS Framework — Melvin et al. (2019) Section 4: Formulation Basics

Kids and Teens at School (KiTeS) — A Bioecological Systems
Approach

P — The student is embedded in systems

— Biology, psychology, family, school, and society all
LXosystem . .

SR T vl SRR i SO0 interact. We cannot understand EBSA without
understanding context.

Microsystem & Mesosystem
The school is a variable
: g:::;:;l;lst:lus School
St — yrosr The school environment is not just the backdrop — it
St ens is an active part of the formulation. Ask: what is the
e s e school contributing?
e _—
L e Multiple intervention points

Because EBSA is systemic, there are multiple places
Chronosyst S to intervene — not only with the individual student.

«  Cohort effects 1

Melvin GA et al. (2019). Frontiers in Education. doi:10.3389/feduc.2019.00061




If there's something
about the school
environment that would
make it genuinely difficult
for anyone with this
student's profile to
attend, changing or
modifying the
environment will be part
of the intervention.



Mentalising in Case Formulation

Mentalising is the capacity to understand behaviour — our own and others’ — in
0 terms of underlying mental states such as thoughts, feelings, intentions and

needs (Allen, Fonagy & Bateman, 2008).

Co-created, not Held provisionally Builds epistemic
slefiviered young person Offered as one perspective, FEM®E accurately understood
and family — establishing joint openly marked and revisable. lowers epistemic mistrust and
attention and a shared Holding the formulation lightly opens the young person to
understanding rather than keeps the process itself a learning and change (Fonagy
handing down a verdict mentalising act. & Allison).

(Bateman & Fonagy).

In AMBIT, mentalising is the organising framework — extended from the clinical relationship to teams and

multi-agency networks (Bevington, Fuggle, Cracknell & Fonagy, 2017).



Key Considerations for
EBSA Case Formulation

Biological - Psychological - Social - Systemic

Presenting Predisposing Precipitating Perpetuating Protective



Biological
Neurodiversity
Somatic Symptoms
Sensory issues
Nervous system issues
Physical conditions
Academic Ability
Cognitive Challenges
Gender

Psychological
Anxiety
Depression
Personality
Emotional Regulation
Coping Skills
Functional behaviour
Burn out

Social

Supports
Socio-economic
Peer relationships
Teacher connections
School Alienation

Systemic

Basic Needs
School Factors
Curriculum
Inclusivity

Bioecological Model

Sees problems in
context of other factors
and systems in young
person’s life and
acknowledges
interaction betwen
systems



Section 5: Key

5 P'S Fra mework Weerasekera (1996), Macneil et al. (2012) Considerations

Presenting Problem: Observable difficulty with attending school accompanied by
emotional distress.

Precipitating - what triggered the issue

Predisposing - why is this young person at this moment in time? Was there an
more likely to experience EBSA than their internal or external “event” that made
peers? What has made them vulnerable to things worse? Maybe it is a cluster of
this particular behaviour? events that when combined tipped the

young person into overwhelm.

Protective - what helps the young person
re-engage with education and feel good
about doing so? These can be external or
internal strength based factors.

Perpetuating - what is preventing the
young person from moving through this
difficulty? Are there barriers that we are
not aware of?



Understanding student perspective

The young person is our most important source of information.
Because their perspective is so often masked by avoidance and
distress, intervention must be created with them, not just for them.

Helpful resources to elicit student perspectives:

Landscape-of-Fear-Primary.pdf

Picture Cards for EBSA

My School Experience - AMAZE Resource

Reconnect to School Kit (RTSK) — School Refusal Assessment & Interve
ntion Guide



https://westfieldsjuniorschool.co.uk/wp-content/uploads/2024/05/Landscape-of-Fear-Primary.pdf
https://acrobat.adobe.com/id/urn:aaid:sc:AP:a673e22c-e87e-46b1-90e4-2d9f9aa8bc16
https://www.amaze.org.au/wp-content/uploads/2025/09/2507-DOE-SCHOOL-CANT-TOOLKIT-A4-FINAL-DIGITAL.pdf
https://mrlavitt.au/rtsk/
https://mrlavitt.au/rtsk/

Reconnect to School Kit

A free case formulation and intervention planning tool for school counsellors

Evidence
Informed Customise
Suggestions

Open, save, and Select relevant The report Deselect Export as Word or
manage student indicators. generates strategies that PDF. Ready for
case files. All data Conditional evidence informed don't fit. You are case notes,
stays on your questions appear strategies and the clinician — the consultations, or
device. automatically as links to helpful tool supports your parent meetings.
needed. resources and judgement.
questionnaires
that can be used
with schools,
parents and

management questionnaire

mrilavitt.au/rtsk - Free - No login required - Export to Word or PDF



Case Studies

Seeing the formulation in action
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Case Study 1 — Alex - Year 8, 14 Years Old

Section 6: Case Studies

Presenting concern:

Alex is fourteen and has had increasing absences over the past term. They are
currently at 60% attendance, which is down from attendance in Year 7 - 82%. Parents
report stomach aches or headaches on most school mornings. Spends significant time

in_sick hay when present

Biological Psychological

Predisposing - temperament, possibly ND, Social anxiety Precipitating - somatic symptoms,
uncomfortable social experiences at school Perpetuating - maintained by their absences as
they miss out on important social opportunities. Somatic symptoms require further medical
evaluation to rule out chronic conditions. The school's response — pressure without support — is

Somatic symptoms
(stomach aches,
headaches)
Possible sensory
sensitivity —
avoids canteen,
struggles in noisy
assemblies

No formal
diagnosis but
family history of
endometriosis and

High social
evaluation anxiety
"Scared of saying
the wrong thing"
Avoids being called
on in class
Avoidance is the
primary coping
tool — limited
alternatives
Insightful into own
difficulties

Superficial peer
relationships
Doesn't quite fit in
friendship group -
is tolerated but not
invited to outside
school events
One supportive
teacher

Strong family
support

Rigid attendance
policy contributing
to shame

Catch-up support
for missed learning
is poor

School pressure on
attendance -
punishment for
non attendance




INDIVIDUAL CONCERNS

1 Anxiety * Gradel rdum: Co-design a step-by-stgoplan with Alex, starting with lon~-demand,
S chad-day sy mptams; fear of interest-basad parts o theday and building up.
judgement; assessment stress * Regulation skills: Teach bresthing and grounding strategies, agreea bresk signal, and

identify a safespacefar ovewhdming moments.
» Safeparsm: Daily low-pressurechek-in with a trusted staff member.

* Readuceknonn triggass: Presentation pass o altenativefarmats; quieter rautes and
timing far transitions.

2. Halth prddems * Tradk symytams: Daily |og to maptiming and triggess; distinguish antid patory
Headaches and stamach aches, anxiety from situational stress.
mainly schad manings + Symptam tadkit: Rdaxation, bresthing (4-7-8), heat/cdd packs, hy dration — usableat
hameand at schad.
* Ruleaut madical cuses: Family toarrangeGP review, coordinatefindings with theschad
plan.
* Maming rautine S lep hy gieneand consistent wak e up suppats, with family leading at
hamne
3. Sadal isdation ¢ Listen first: ValidateAlex's pasr concarns withaut judgement befarepradlem-sdving.

Pez ancans; fear of negative * Strudured cnnedian: S mall-group o interest-based activity torebuild per contact at
evaluation low stakes.
» Safelreaks: Quid altanativespaceat recess/lunchinitially, with gradual réntroduction
tope setings.
* Gradual equsure Build up sadial situations from low-stakes interactions as confidence
groas.



SYSTEMIC AND EXTERNAL CONCERNS

4. Shaming fa nan- .
attendance

Schad cultureand staff .
responses

5. Nogypatunity toctch .

up
Acadeamic backlag adding .
pressuretorgurn o

Staff awareness sessian: FrameEBS A as anxiety -driven, nd: wilful; agresa consistent,
infarmed appraach.

Wdcamebadk saipt: Staff grest rdurns warmly with nocomment on absence nopublic
attention toattendance

Reviavfdlonup pradices: Ensureattendancecommunication with Alexand family is
suppartive nat punitive

Priaitiseand reduce Neydtiatea trimmed warklcad with teacha's — essential tasks only
during rentegration.

Break tasks donn: S malla steps with adjusted deadlines; plannea ar checklist suppart.
Named catdh-up suppat: [dentify specific catch-up timeand a contact (learning suppart /
tutarial) sothepath back is visible

Nopemalty: Makeexplicit toAlex that missed work won't bepenalised whiletheplan is in
place

Enaldas and redex Daily home-schod communication pratocd with family ePlan shared with Alex befareimplementation and
checked against thar paspative *Fatnightly review o attendance anxiety and sy mptam data, with theplan adjusted toAlex's

response



Section 6: Case Studies

Case Study 2 — Amber - Year 5, 10 Years Old

Amber is Autistic and had good attendance in early primary where she attended a mainstream
class. There has been a significant decline in attendance this past year, and she is struggling to
Presenting concerthend more than 3 days per week. Extreme distress on school mornings. Shuts down and

refuses to engage When at school which is /mpact/ng learning. Parent reports withdrawal from

Autistic —
significant sensory
sensitivities
Above grade level
in literacy and
numeracy - FSIQ
also in very high
range.

Puberty within last
two years with
recent menarche.

Exhaustion from
masking and
managing
demands

Global withdrawal
— not situation-
specific

Severely impaired
regulation during
distress peaks
Highly internalized
at school but

externalizing-at
M~

One close friend —
key protective
factor

Friend is now in a
different class
Trust with new
teacher not yet
established — a
priority

Social relationships
increasing in
complexity and

communication

No quiet space or
regulation break
option

PLSP not reviewed
this year
Environment not
adapted to sensory
or regulation needs
The school is a
significant stressor
by design - very
large classes and

old/ temporary
r L J

horao

vaosino o onlina

bhaaildinoc

Predisposing - Autistic, gifted, high masking female Precipitating - Friend put in different class,
transition, significant drop off in support Perpetuating - Hasn’t been able to make new social
connections, and often struggles to understand the unspoken commun/cat/on Wh/ch makes her feel




INDIVIDUAL CONCERNS

1 Autistic umaut * Reoovay befarerdtum: Treat this paiod as activerecovery ; framereduced
Exhaustian fram attendanceas a legitimate temporary part of geting bate — nat falling
masking; glabal behind.

withdrawal; capadty « Reducemasking: Giveeqlidt pamission todrapthemask in safecontexts
must berestared befare

— stimming alloved, no pressureto paform engagement.

reurn
* Tradk capadity: Co-design a simpleenagy o ‘battay’ chak-in soAmbe
can flag when sheis running low befareshecrashes.
* Praet restaativetime Anchar daily downtimearound he inteests and
strengths as a pratected part of recovay, nat a ravard tobearnead.
2. Sadal isdation * Pratet thel:1 friendshipg Ha dosest friend is he key pratectivefactar —
Onedasefriend nowin a priaritiseenabling ddibaratecontact time even acrass dasses.
diffeent dass; finds  Nofaroal partidpation: Allow ha to bepresent without sodial pafarmance
unspoken pss” cues hard; graupwork and presentations arenct conditions of attendance

landy and aut of sync ) . o
¢ Connedt thraugh interests: Build any pes contact around a shared activity

sheenjoy s rathe than opan-ended, unstructured sodalising.

 Validatethelandiness: Namethat bang aut of syncwith paasis real and
exhausting; feding undastood is itsdf pratective

3. Emdianal » Coaeatea regulation dan: With Ambea and family, map he early warning
dysregulation signs, agred safeexits, and what actually hdps he recove.

S huts down at schad, * Plan far decompression: Afta-schad vdatility is thecost of masking all day
vdatileat hame sevardy — pratect recovay timeand avad stacking demands ontotheevening.

impaired regulation at

dlistress peaks * Nan-vatal alds: Providea journal o sketchbodk far private low-demand

andional expression.

* Readuceshame Hdp he” undastand shutdomns and mdtdoans as
naurdogical stress responses, nat bad behaviour a weakness.



SYSTEMIC AND EXTERNAL CONCERNS

4. Autistic umaut * ReviiavthePLSP: It has ndt bem reviewed this y ear — updateit now toreflect

— environment & a burnaut-informed, lon-demand profile
laad * Staged, laxv-demand relum: Avaid thehighest-demand and highest-sensary
High-demand setting; parts of theday; l& attendancefdlow capadity, nd: thecalendar.

Gl el bfjai' /aiffd « Fix theacadamic mismatdr S heis gifted, bored and burnt out — off e
SR VERY (BT e interesting, |on-pressureangagement (detth, chaicd), nat marevd umedt
wark.

Train and coadinatestaff: Brief all staff that burnout is chronic-stress-
driven, na defiance convenea support teem and set a review date

5. Sadal isdation — Revisit dass Hacament: Rauniting Ambe with he dloesefriend, or building

sodal structures structured shared timeaarcss dasses, is paentially thehighest-levarage
Friend moved toa change

diffeent dass; * Londamand annetian space Off @ a quid recess/lunch location (library,
friendships shifting support room) whereshecan bewith anetrusted pesr instead of the
mlineand groming in playground.

caompleity

Buddy armrangement: With consent, a trusted pes meds he at thegateor
walks with he todass tolowe thethreshdd of arrival.

Manitar sadal dynamics: Watch far exdusion o bullying as friendships
moveanline and respond promptly .

6. Emdiianal * Providea regulation space Theeis currently noquiet o break gotion —
dysregulation — establish an alway s-availablecalm spacewith an edt-card sy stam.
spaces &systans * Fixthessnsay envirmmment: Audit and adjust he spedifictrigges —
Noquiet space new lighting filtes or seating, naisecancdling headphones far transitions,
lighting and dassrcom quide rautes and timing.

?rﬁ;?e”@mg naye . Embal deescalation prabonds: Agreea disis and deescalation pan
undestood by evay adult whowarks with her, soresponses areconsistent.

Build a hame-schad lagx A daily lagbok ar amail pus a safepason chek-
in, soschad sess thefull-day cost and hamegds warning of hard days.

Enablesand redex Recovay of capadty comes befarerantegration — no pressurebased or punitivereturn
strategies *Updatethelapsed PLSP and establish a quiet regulation spaceas first structural fixes Plan
shared with Amber bef areimplementation and checked against he parspective *Manitar mood given the
pasistent-sadness flag, with a lowthreshdd for edtenal dinical refaral *Se a review dateand adjust to
capadty, na thetimetable



Section 6: Case Studies

Case Study 3 — Matt - Year 10, 16 Years Old

. UpD Or
time to school and when he gets to school is disruptive. He has been suspended twice for vaping.
Presenting conéléris-working at Year 6 level in literacy, but excels at maths. His mother is very concerned about
his gaming habits. Follows all other school rules and attends class when present. He has some
suicidal ideation which he disclosed to his mother.

Biological Psychological

ADHD meds impact
sleep

Struggles with
literacy with family

Gifted athlete
Vaping because “it
helps him think”

e Unsure about own
identity

¢ Past trauma with
biological father who is

hyperactivity have got
him into trouble - feels
a lack of control over
own behaviour.

* Anxiety - externalizes

Many friends who are
girls but unsure how to
keep boundaries in
friendships.

based on interests.
Poor teacher
relationships

Single parent family
and four younger

Kicked out of sporting
teams at school
because of poor
attendance, behaviour

history of dyslexia. no longer in his life. * Very popular with male and vaping.
* Sensitive * ADHD traits of friends but lonely as * High energy at school
temperament impulsivity and connections are often with limited

opportunities to burn it
off.

Very punitive and
shaming response to
vaping - removed as

o __Suicidal-ideation

siblinas Spo;ts Gapta”q p||b||c|¥
9

No culbiaeasl coannaockionc

- Crronvo culbiaveal Fioc s n

Predisposing - ADHD, learning issues?, temperament, anxiety, lack of adult and cultural support at
school Precipitating - kicked off sporting teams and shamed for vaping, impact on friendships and
place in school Perpetuating - lack of sporting activities increase school difficulties and removed




FIRST PRIORITY — BUILD RAPPORT &ENGAGE

Connet &huildtrust  * Start with Abaiginal Education staff: Makeconnetting Matt with the

first AEO/AEW/ALO — and, with consent, conmunity or Eldas —thevery first
Matt is unwilling to step, soreengagament bagins through a culturally saferdationshiprather
engageand mativation is than a schod demand.

vay low(1/5) — * Lead with his trusted adult: Identify whoMatt is most likdy toopen upto
rdationshipand cultural and l& that parson carry first contact; treat his unwillingness as distress,
safdy comebefareany na ddiance

rantegration

* Yam, dan’t summan: Bagin with an infarmal yarn —noagenda, no
attendancear behaviour talk — focused anly on listening and building
trust.

* Nodamands attached: Kepall early contact lon-pressureand freed
expattations; trust has tobeearnad befareany plan is introduced.

ALONGSIDE THIS — SAFETY

Risk & harm —in * Assess now, in paralld: Theurgent dinical assessment procesds straight
paralld away —itis na hdd badk until rappartis built.

Risk-of-harm indicatars * Apxaachit thraugh therdationshipx L4 thetrusted, culturally safepason
identified; this runs bethebridgeintothesafdy convasation soit does nd fed dinical or
alangsiderappart- punitive

buildi d must nat be

de;aylgjg anaimustn * Famal safey dan: Devdpit with a mental health professional, Matt and

his family, and work with thefamily tomakehis environment safer.

* Crisis acosss: Ensurethefamily can reach crisis support at any time with
theAEO/AEW invdved sosuppart stays culturally safe



INDIVIDUAL CONCERNS

1 Identity, sdf-warth
&shame

Unsured onmn identity;
past trauma with absent
fathe; shameabout
behaviaur; feds aut of
contrd

2. ADHD, regulation
&slep

Impulsivity and

hy paactivity; ADHD
mads affecting slegy
vaping usal tofacus and
sdf-regulate

3. Leaming gap &
engagament

Waking at Year 6 levd
in litaracy with likdy
dyslexia; excds at maths;
disengaged when present

* Lead with strengths: Usea narrative strengths-based appraach that names
his resilience athldic talent, and rdeas a big brathe who his siblings laok
upta

* Validate then rdframe Adknowladgehis fedings without agreang with
harsh sdf-assessments; shift focus from cutcomes toef ot and growth.

* Cannett tovnhat mattas: Anchor reengagement tohis own gaals and
intaests (spart, maths) soschad links toa futurehewants.

* Undastand thevagng: Treat vaping as an attempt tosdf-regulateand
focus, nat defiance— address theundelying nesd and avaid punitive
shaming responses.

* Rayulation tadkit: Co-design stratagies that work far him, agreea break
signal, and build in movanent breaks todischargehigh enegy.

* Slepand madication: Partna with family and theprescriba on slep
hy gieneand malication timing; conside a temporary later start if hdpful.

* Assess thegaps: Arrangea tharough assessment of his litaacy nexds and
likdy dyslexia totarget suppart accuratdy.

* Targetad, scaffdded suppat: Providefocused liteacy intavention with
scaffdds (arganisas, sentencestartas) whilepratecting his dignity.

* Build on maths: Anchar thetimeablearound his maths strength and
interests, with a flexiblelcad and altenativeway s toshow learning.



SYSTEMIC AND EXTERNAL CONCERNS

4. Punitive&
shaming respmnses
Suspended far vaping;
publidy removed as sparts
captain; poar teache
rdationships

5. Ranoval fran
spat &enagy autlds
Kidked off schad teams;
high enagy with fev
autlgs; spatis his key
sodal, cultural and
praativetie

6. Cultural
annedion &family
supat

Identifies as Abariginal;
singleparent family with
faur yaunge siblings;
possiblepast negative
expaiencss of schad

Shift thestaff respmse Brief staff toreframehis behaviour as nesd-driven
and agreea consistent, nan-shaming aporaach — nevar pubic shaming.
Restarative ndt punitive R espond tovaping and behaviaur restorativdy; a
Functional Behaviour Assessment can identify trigge's and function.
Rehild rdationships &standing: S trangthen bonds with staff hesess as
fair, usewarm wdcomeback practices, and find a dignified way toreouild
thestatus thepublic ranoval tadk away.

Find away badk intospat: Spat is a corepratectivefactar, cultural tieand
enagy outle — pricritisea realistic pathway badk ontoateem arinto
training.

Usespat as thelridge L& sport and edracurriculars bea less intimidating
reason tobeon campus and toreconnect with his malefriendships.

Daily autlds &leadashipx Build regular movement intotheday, exdore
mentaiing o leadeshiprdes, and link attendancetothesparting geals he
cares about.

Embead aultural supgpart: Ensurea current, culturally informed PLP co-
designed with Matt, family and Abariginal Education staff, with cultural
identity and connettion as explicit gaals.

Culturally safefamily antadt: Useyarning and phonea faceto-face
contact with theAEO/AEW as a bridge adknoMedgeany past negative
expaiances with anpathy, strengths-based and neve defi dt-framed.
Cultural safdy &anti-radsm: Establish a culturally safespace check far
any expienced radsm, and respond through theARCO and anti-racdism
processes if nesded.






When Interventions Don't
Work

Review - collaborate - escalate



When Progress Stalls — Go Back to the Formulation " """ 500

Working

When an intervention isn't working, the first question is not ‘which strategy should we try next?'

— it is 'is the formulation right?'

Wrong domain?

Have we been working on the most prominent
contributor? A student not responding to anxiety
strategies may actually be experiencing burnout —
requiring a fundamentally different response.

Is the school part of the problem?

If individual-level interventions aren’t changing
things, ask whether the school environment itself
needs to change. This is a systemic formulation
question.

Missing information?

Has something significant been overlooked — a
sensory factor, a family stressor, a cultural
consideration?

Is the plan being implemented
consistently?

All team members need to know and follow the
plan. Inconsistency in implementation is a common
and underexplored reason progress stalls. It might
indicate that the plan is not workable or lack of
understanding.



Be curious, Flexible, and Know When to Refer

Know your young
person

The most important
information about
attendance difficulties is
very likely to come from
the young person
themselves. Curiosity
and unconditional
positive regard are
integral in
understanding the
drivers of emotion based
school avoidance.

Flexible pathways

Full-time return to a
mainstream setting is
not always the right
short-term goal. Flexible
re-engagement — a
gradual return, modified
program, or alternative
setting — is a consistent
feature of the most
effective programs in
the study tour.

Section 7: When It's Not

Working

Know when to refer ...
and work
collaboratively

If there are significant
mental health concerns,
if the family is in crisis,
or if progress has stalled
despite a sound
formulation and
consistent
implementation — bring
in additional expertise.
Your formulation gives
the next professional a
structured handover.




Three Things to Take Away Today

The young person’s inner world is rarely simple

Seek to understand and hear the young person’s voice before seeking solutions. Look across all

four domains before settling on your formulation hypothesis. The most important contributor is
not always the most obvious one.

The formulation shapes the plan

If the strategies aren't working, go back to the formulation — not just the strategy list. The
hypothesis must be right before the plan can be effective.

else

The school environment is part of the equation — but so is everything else EBSA is not
solely a student problem, and it's not solely a school problem either. The KITES framework

reminds us that there are many competing factors at play — across the individual, family, school,
and broader context. The school's culture, flexibility, and responsiveness are active variables,

but so are all the other domains. Effective formulation means holding that complexity, not
collapsing it into a single cause.

The school environment is part of the equation ... but so is everything
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